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INTRODUCTION.

THE STEP-BY-STEP PRIMER is so arranged that a little child or a
foreigner can learn to read from it easily, through analogy and by the
use of reason. The pronunciation of each word is shown on the printed
face without at all changing the common spelling.

Letters, of course, are arbitrary signs, but when their powers are
once learned they should furnish the key to pronunciation. This we
know they do not do in ordinary English books. One reason is because
the twenty-six letters are not sufficient in number to denote the forty
or more separate, elementary sounds which compose the words of the
spoken language. Another reason is, that the twenty-six letters are not
used with consistency. The vowel letters have from three to seven
sounds each, and interchange those sounds, and both are often silent.
Prof. Martineau says: ‘¢ Learning to read English is the most difficult
of human attainments ;” and it is undoubtedly so, if learning to spell
is taken into account.

The unreasonableness of XEnglish orthography is conceded by every
one. The loss of time which it occasions in school life is enormous.
As compared with German, it takes three years for an English or
American child to learn to read and spell as well as a German child
does in one year ; and this is solely on account of our outrageous orthog-
raphy, which requires the pronunciation of each word to be learned
separately, and from the teacher’s oral dictation alone. Thus the
budding reason of the child is checked ; each mental feeler for analogy
and truth is pinched off as soon as it puts forth; and blank stupidity
appears in the reading or spelling class, instead of that eager brightness
which one unvarying sound for each letter or digraph wou%d beget.

The Step-by-Step Primer essays to do the best that can be done at
resent. It takes as a basis the Anglo-American alphabet of forty-two
etters, or combinations of letters, each of which denotes an elementary
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sound of the language. Every sound has a definite representation, and
no letter or combination of letters, in the same position, denotes more
than one sound. Webster’s diacritic marks are used.

Since the short vowel sounds occur much more frequently than the
long, in English words, the letters which denote the short sounds are
unmarked. An wunmarked vowel letter always denotes its short or
““second ” sound. This plan reduces the number of marked letters
to a minimum. The short sounds occur in the words first shown in
the Primer—words that the child most frequently uses—therefore no
markings are required at the beginning of study. The few necessary
connecting words can be pronounced by the teacher or learned by the
¢ word method ” until the lesson which gives their sounds is reached.

When letters in a printed word are silent—that is, really useless—
they are put in hair line type. If a letter is perversely used, its true
sound is indicated by a small type placed below, and the pupil gives ifs
sound instead of that of the more prominent letter ; or, though rarely,
the false letter is set in a different type, and the true letter or letters
put in parentheses at the end of the word. Occasionally, the whole
word is respelled, phonetically, and placed in parentheses. :

The Step—bZ-Step Primer is designed to teach the child that letters
stand for spoken sounds; and although he will find in his further
progress that this usage is sadly perverted, it is the duty of the teacher
to make, as far as possible, the first steps logical and certain, and,
therefore, attractive. In the Step-by-Step Primer phonetic truth is
presented to guide and encourage. :

Instruction in reading should be begun by showing the object, or
picture of the object, which is represented by the subject word. Con-
verse about it. Mention the four ways in which a person can let
another know what he or she is thinking of. First, by showing the
object ; second, by showing a picture of the object ; third, by speak-
ing the name of the object; fourth, by using marks, called letters,
which stand for the sounds of the spoken word. ‘

The names of letters should not be taught at first, only their sounds.
Capital letters, points and stops, and the names of letters will be learned
incidentally, by imitation and observation as well as by instruction, as
progress in reading is made,
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The exercise of spelling by sound should be begun in the kinder-
garten a year or more before the child is introduced to the use of
letters. The pupil should there be taught that the words it uses in
speech are not units of sound, but resolvable into elements, and practice
should be had on these elements. The child should be instructed how
to place the organs of speech in certain positions to produce certain
sounds, and learn to apprehend the distinction between wvoice and breath
sounds, and open and fowch sounds. This will constitute a pleasing
and instructive exercise, by which the organs of speech will gain
mobility and the will power be trained to control them. Such vocal
gymnastics are needed as a preparation for that clear articulation and
exact pronunciation which are so desirable in speaking ar reading.

The common spelling must be taught by writing. There is no
'other method at all satisfactory. The Step-by-Step method of teaching
to read will not interfere with the written spelling lesson. The scrip¢
of the Step-by-Step Primer has no markeg or %i ht-line letters, but
presents the words unchanged in appearance from their present orthog-
raphy.  No better drill in ordinary spelling can be found than copying
the lists of words given ; for cach list contains some special arrange-
ment of letters, ang the spelling of a word will be more easily remem-
bered from the memory of its classification.

If, as in the teaching of foreigners, the time is too short to teach
the common spelling, a script which is very easily read results from
writing phonetically ; that is, omitting the silent, light-lined letters,
and, instead of the falsely sounding letters, writing the small printed
letters underneath, which give the true sound. Such script will be far
better than the guesswork spelling which the half-educated foreigner
employs. :

Explanations to assist those who may be unused to phonetic teach-
ing are given at the end of the Primer. The Step-by-Step plan of
teaching will be found plain and simple, so that the study of a few
pages will unfold it completely ; and this Primer can precede, or be
used in conjunction with, any other Primer or Reader.

To the late Dr. Edwin Leigh, inventor of light-line tyf'pe, and Mr.
Henry M. Parkhurst, the present owner, I am indebted for the help
afforded by that type in the production of PRONOUNCING PRINT.

ELIZA B. BURNZ.
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ALPHABET OF SOUNDS.

" On the Anglo-American plan of using each letter, or digraph,
for the sound it. most commonly represents in English.

PRIMARY LETTERS.

a—able, tame.
a—at, cap.

. 4—arm, father.
a—all, falter.

. &—air, bare.

. b—bat, tub.
d—dust, mud.

ch—chip, much.

é—evil, me.
e—end, met.
f—fog, stuft.
g—gun, bag.
h—/ome, Aill.
i—idle, mind.
i—in, sip.

j—yoke, judge.

k—Fite, Fick,

1—/ife, mi/l.
m—mat, ram.

NEW NAMES,

chee

gee
(g-hard)
hee

.REGULAR EQUIVALENTS. -
al—aim; ay—may.

ah—ak /

au—august; aw—
saw, -

ee—eel, deep.

ph—phrysic.

y-final—pony, copy.

c—cup, music; q—
quail, quit.
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41.
42,
43.

PRIMARY LETTERS. NEW NAMES,

. n—nut, ran.
. ng—long, singer. ing

. 0—old, bony.
. 0—on, SOITY.

00—oo0ze, tool.

. 0i—oil, point.
. ou—out, count.

p—pan, peep.
r—rip, cur.
s—sit, gas.

. sh—shop, wish. shee
. t—tap, fat.

. th—thin, pith. ~ ith
. th—then, with. thee
. U—use, duty.

. u—us, cup.

. u—put, full.

v—uvan, ever.

. w—win, dwell. wee
. wh—uwhat, when. whee

Xx—ax, exrtra.

y—uyet, yonder.  yee
z——zone, buzz.
zh—vision (vizhon). zhee

REGULAR EQUIVALENTS.

n before k or g; as
in “pirk, finger.”

oh—oh /

o is used for unaccented o,
as in ““propose ;” and for
short g, as in ‘“ nor, cost.”

oy—toy, boyish.
ow—now, owl

ew—Tfew, new.

00—good, foot.

x is used also for gz;
as in “exact.”
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INDEX TO LETTERS, ETC.

8-5. Introduction, with Explanation of ProNounciNg PRrINT.
6, 7. Alphabet of Sounds—Anglo-American Plan.
11. e, a, t—Analysis of Sounds.
12. m—illustrated by Mac.
\ « «

13. 8 SAM, SAT.
14. p “ “ CAP, MAP.
16. n “ “ NAT, PAN.
16. £ “ “ FAN, FAT.
17. a “ “ DAN, SAND.
18. h “ “ HAT, HAND.

19. i—as in piN. s added to p and t.
20. e—illustrated by HEN, TENT.
«

21. o “ Towm, Doo.
22. 1 “ “ LIP, LAMP.
23. g “ “ DOG, PIG.

24. u “ “ ouPp, MUG.

25. i—1=7¥; always equivalent.
26. b—illustrated by Bue, BUD.
2. z “ « Zip, Boz.
Small “z” under “S,” in as, 18, ete.
28. Light-line letters have no sound.
29. v and u—as heard in vaT, PUT.
80. Small letters under large—ow, To.
31. r, initial and final—RArT, FoR.
32. j—illustrated by Jiu, sue.
83. w =u made consonantal by compression.
34. th—breath and voice sounds, THIN, THIS.
35. sh—illustrated by sHIP, FIsH.
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36.
37,
40.
41,
49,
44,
45.
46,
48,
50.
51.
52.
53.
54,
56,
58,
60.
61.
62.
63.
64,
66,
68.
69,
72.
792,
74,

76—

80,

k = c—illustrated by kip, KITTEN.

38, 39. &, a, 03 long vowel sounds.

y =1; initial y compressed—ToNY, YAM.
48. 1and u; long vowel sounds.
oo—regular, for vowel in cooL.
ee—equivalent of &—BEE, FEET.
ch—illustrated by Cuan, cuors.

47. ai and ay = a—PAIL, DAY.

49. ng; §i = ng before k—RING, BANK.
oi and oy—as in o1L, BoY. '
ou and ow—as in ouT, NOW.

00—as in FOOT, GOOD.

ck = k—used after a short vowel—BAck.
55. & and a—as in ART, ASK.

57. au, aw and a—as In HAUL, S8AW, CALL.
59. 6 and 4—as In MOTH, CARE.

x = ks—illustrated by ox, rox.
wh—breath sound of w—wHnrIP, wHIZ.
ce = s—used after a long vowel—FackE.
ge = j; dge = J—PAGE, LEDGE.

65. Combined final consonants.

67. “ initial pl, pr, etc.
«“ mp, mps.
70. “ initial st, spl, spr, etc.

q = ¢ = k—as in QUAIL, CUBE, KITE.
78. ing and ings; er, final.

75. zh.—The Busy Bee.

79. Reading Lessons.

81. Roman and Script Alphabets.

82—86. Rules for Indefinite Sounds.
87-94. Hints on Phonic Drill.
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11

C

LESSON 1.

cat

C ¢ c c c c
a a a a a a
t t t t t ¢

a——it a—it a—t a—t=at

a—cat a—cat a—cat

/

at = cat c—a—t c-a—t = cat

*the the the—cat the—cat

C

4

t a ¢ t ¢ a t e

L v ¢ 4 ¢ a < <

* Teach ‘“ the” as a word, without analyzing. See page 88.
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LESSON 2.

M m m m m m m 222
m a t m—a—t m-a—t=mat

a-mat the-mat a-cat the-cat
my my my cat my mat
and and and
a—cat and a-mat
my cat and the-mat
M—a—c M-a-c=Mac
Mac and the-cat

my cat and Mac

* Teach ‘“ my, and,” as words, without analyzing,
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PRONOUNCING PRIMER. 13

LESSON 8.

S s S8 8§ 8 S &
S a m S—a—m S-a-m=Sam
S a t s—a—t s—a—t = sat
on on on

‘the on my the and my

a—cat sat on a-mat.
my cat sat on
the—mat.
Sam sat on the—mat.

Sam and the-cat sat on my mat.
Mac and Sam sat on the-mat.

a ¢ m 8 ¢t a-cat a-mat

e © 2 2 / ﬂcﬂ[ ﬂ%ﬂ/

* Words to be called at sight, without analyzing at present.
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LESSON 4.

PP PP 1)/»

P p
a p c¢c—a—p c-a-p=cap
a
)

p m—a—p m-a—p=map
t p—a—t  p-a—t = pat
—a p t—a—yp t—a—p = tap
cap-s = caps map-s8=maps tap—s = taps

’ a—cap the-cap the—caps
cats and mats and maps

Pat the—cat. Mac pats '
my cat.

The-cat sat on Mac’s
cap.

Sam sat on my cap.

Sam taps the-map.

mﬂ[ ’6'@/& /&ﬂf J@Z m%

ev-"dgo
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LESSON 8.

N n n nonn n ze
p-a-n=pan m-a-n=man C-a-n=can
t-a-n=tan  n-a-p=nap N-a-t=Nat
p-a—p=pap p-a—t-s=pats N-a-n=Nan

Nat and Nan
Nan and Nat
the man, the cat
and the-pan.

the cat sat
on a-pan.
the man pats the—cat.
can the-cat pat the-man ?
Nat and Nan can pat the—cat.

2o srecirs Soals 2 vt
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LESSON 6.

F f f £ f f f/

f—a—n f-a-n=fan f—a—t f-a-t="fat

a—fan the—fan
my fan
a—fat man
my fat cat

the—cat sat on my fan.
a—fat man and a—fat -cat.
the—fat man pats my cat.
Nan can fan Sam. |
Nat can fan Nan.
can Sam fan the-cat?

/%; 0@/ aﬂ/f aze 744/7 /;/&
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LESSON 7.

D d d d 4 d d

s—a—d=sad s-a-p=sap m-a-d=mad
a-n-d=and s-and=sand D-a-n=Dan

a—cap and a—pan and a-fan.

Nan and Sam and Nat and the—cat.
the-fat man and my cat sat  on
the-mat.

Dan sat on
the-sand.
Mac and Sam sat

oy,

. W Pl 3
. s B/ Ak 1K)
w i, e $
=~ — LT
LN T
-

on the-sand.
Nan and Nat sat on the-sand.
Dan and Sam and Mac and Nat and
Nan sat on the—sand.
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LESSON 8.

Hh hhhh
| h-a—t = hat
h-a-d =had
‘ h—a—m = ham ;
h-a-n-d =hand ~—

my hat the-hat a~hand my hand
the-man had a-hat and a-ham.
Dan had a-nap on the—sand.

Sam had my fan and my cap, and Dan
had Nat’s hat.

at ad an ap am
s—at  s-ad f-an c-ap S-am
h-at fad p-an n-ap h-am
m-at  h-ad c-an  h-ap d-am
N-at d-ad D-an m-ap and
p-at m-ad  h-an-d apt act
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PRONOUNCING PRIMER. 19

LESSON 9.

I i i1 11 ¢ ¢
p-i-n=pin t—-i-n =tin s—i-t =sit
h-i-d=hid  d-i-p=dip d-i-d =did
s—i—p =sip t-i-p=tip n-1-p =nip
d-i-n=din h-i-t = hit h—i—p =hip

Dan had a-pin. Sam hid the—pin.
Sam hid it in the-tin can.

My cat had a-nap. Mac hit my cat.
Sam hit Mac, and Mac hit the-cat.
Mac hit the-cat on the-hip.

Did Sam hit Mac on the-hip?
My cat can sit in Mac’s hat.

map-s=maps cap-s=caps hat-s=hats
mat—s = mats hit—s = hits Sit—s = sits
dip—s=dips tip—s = tips fit—s =fits
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LESSON 10.

BE e e e ¢ e e e
e-t=et e-n=en
p—et =pet t—en =ten
s—et =set h—en =hen
n—et=net p—en =pen =
m-et =met m-—en =men

f-e-d=fed  n-e-s-t=nest t-e-n-t=tent
N-e-d=Ned s-e-n-d=send s-e-n-t=sent

Ten men met in a-tent.
The-men had a-nap in the-tent.

Ned and Nat had ten pet -cats.
The—cats fed in a—pan.
a4 Nan had a—pet hen,
and the—pet hen
a3y had a-nest.
=y p‘ The-hen can sit on
i the-nest.
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LESSON 11.

O o O 0 0 O 0 o

t-o-p=top h-o-p=hop  s—o-p =sop
c—o-t =cot h-o-t =hot d-o-t =dot
n-o-d=nod s-o-d=sod p-o-d =pod
n-o-t =not p-o-p=pop T-o-m=Tom

s—p-1-n =spin s—t—o—p =stop Doc
_S—D-a—Pp =snap stop—s =stops Dot
S—p-o—t =spot spot—s=spots ~ Don

Tom had a top.

Doc hit the top.

Can Doc spin thetop? [

Doc can not; Tom can
spin it, and Doc f §
can stop it. <

The top can spin on my hand.

Hhe b can ofuin /m‘
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LESSON 12, -
L1 1111 z/

l-a-d=lad l-e-d=led l-i-d=lid
l-a-p=lap l-e—t =let l-o-t=lot
l-i-p=lip lip—s =lips lot—s =lots

l-a-m-p =lamp l-i-f-t =lift
l-0-s-t =lost l-i—s—p =lisp
l-e-n—d =lend -H-a-1 =Hal
l-e—f—t =left A-1-f = Alf

Hal left the lamp on the step.

Let the lamp sit on the stand.
Dan lost Alf’s pen and Nat’s top.
Lend Alf apen and a pin.

Can alad lift the lid on the pot?
The fat man can lift it.

My pet cat sits on my lap.

Nan and Dot hop in the lot.
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LESSON 13.

G g g8 8 8 8 9 7
a-g=ag e-g=eg |
t—ag =tag l-eg=leg g—e—t =get

n-ag=nag p-eg=peg g-o-t=got
g-ag=gag M-eg=Meg g-a-s=gas

I-g=1ig 0—g=0g
p-ig=pig  d-og=dog  g-i-g-gig
d-ig=dig  l-og-=log g—a—p =gap
f-ig=fig = h-og= hog g—e—t—s = gets

A pig in a pen.
Did the dog get at
the pig? The dog
did not get at the
.pig The pig got
in the pen. The ° L
dog sits on the sod. Dld the dog nod
at the pig? Can a pig nod at a dog?
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LESSON 14.

U u u u u u u ze

u-s=us G-us=Gus u-p=up c-up=cup
f-u-n=fun h-u-g =hyg h-u-t =hut
c-u-t =cut s-u-m=sum p-u-p =pup
s—u-p=sup n-u-t =nut h-u-m=hum
d-u-g=dug s-u-n =sun m-u-g =Inug
cup—s=cups cut-s =cuts nut-s =nuts
m-u-s-t =must d-u-s-t=dust h-u-n-t=hunt

_ Ned had Gus had
= a cup. | a mug.
o~ 4 Sam hid | AIf hid

7 the cup.=s the mug.

Let us hunt the mug and the cup.
Tom dug apit in the sand.

Gus must not get in the pit.

Meg must not sit in the dust.

Let us sit on alog in the sun.
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LESSON 18.

I 1 1=y y=1 y=I

I must sit in the hut.

If T sit in thesun I am
hot.

My pet dog sits on my
lap and T hug him. = =
My pug sat on my lap in the hut
A fat man had anap in the hut, and
the dog had anap on the sand.

.T had amug. T lost my mug.

It got lost in the pig-pen.

My mug had anut and atop in it.

A pig got the nut, and Alf had the
top, and Hal hid the mug in the
sand. Hal must get my mug.

d%émff;m% e Soit
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LESSON 18.

B b b b b b b/

b-a-t=bat  b-i-t=bit  b-i-g=big
b-i-d=bid b-a-d=bad b-a-g=bag
b-u-t=but b-e-g=beg b-e-d=bed
t-u—b=tub n-a-b=nab b-o-g=bog
b-u-n=bun b-u-g=bug b-u-d=bud
B-e-n=Ben B-o-b=Bob M-a-b=Mab
b-e-1-t=belt b-e-s-t=best .b-e-n-d =bend

WMy A bad bug bit my hand.
3 Let us nab the bug by
SEING the leg. Bob must not
hit the bug, but let it fly in the sun.
Did the bug get on my
hat? It did not; it got
on abud. Fly, bug, fly.
I can pin abud on my belt.
Mab had an al-bum in a bag.

=
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LESSON 17.
7 7z % 7 7 Z z =z

Z—i—p=Zip B-o-z=Boz f-y=1y .
‘a—§=az h-ag=haz i-s=iz h-ig=hiz

ZIP and BOZ
Zip i3 my dog, and
Boz is my big,
fat cat.
Zip ig not ag fat ags Boz
Boz and Zip sit on amat in the sun.
Ben sits by Boz and Zip, and Ben
has afly on hig hand.
Ben taps the fly, and it i3 not on
hig hand. |
Zip snaps at the fly. Did Zip get it?
Zip did not get the fly, but Boz got it.
Boz bit Zip on the lip and the leg.

* The small letter below shows the sound which the larger letter represents in
the word.
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LESSON 18.

Light-lme letters have no sound.

e-go=eg t-e-11 = tel t-1-1l = til
- fu-ss=fus l-e-ss =les b-uy =by
m-1-8S = mis t-0-ss =tos l-a-ss =1las
N-e-ll=Nel m-e-ss=mes  h-i-ss=his
m-u-ss=mus b-u-zz=buz d-o-li=dol
d-ea-f=def h-ea-d=hed d-e-bt=det
hand-le litt-le  patt-ed fitt-ed Ell-en

Ann i the best lass in the class.
A Iy can buzz, buzz, on the glass.
Ell-en must not get in a fuss.
Belle hag a doll; it can nod its head.
Miss Hill can buy my doll a hat.
Nat’s little lamb i3 dead. The bad dog,
Snip, bit it on the head.
Hag the hand-bell a han-
dle? It hag a handle,
and 1t can stand up.
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LESSON 19.
Vv v v v u u u v

v—a—t=vat vV—a~n=van p-u-t=put
- p-u-ll=pul f—u-ll =ful p—u—ss=pus

The vat is full; hot stuff is in it.
Bob can get up on the top by the
steps, and mind the hot stuff.

I must not put my cap in the vat.

If T did I could not get it.

I must put my cap on a peg.
The peg is by the hat-stand.

My puss has a bed by the stand.
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LESSON 20.

f=v of=ov o=u  to=tu

Alf bit the tip of my pen.
Mac has bent the end of the pin.
Let the lad have a bit of my bun.
I must beg Hal to give Fan a doll
Let us not pull the bud off its stem.
I have to put my puss to bed.
Give Bill the tin cup and fill it full
of sand. Put in sand up to the top.
My dog hag alot of pups. I must get
the dog to let
) Gus have a
pup ; for Gus
i ‘% hag cut his
: leg, and can-
~~ not stand.

% //ﬂ@//wg%m
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PRONOUNCING PRIMER. 31

LESSON 21,

R r r T rTr r 4
r-a-t=rat r-a-n=ran r-o-t=rot
r-a-p=rap r-e-d=red t-r-o-t=trot

r-a-g=rag r-u-b=rub  f-r-o-m=from
r-u-g=rug r-o-b=rob  F-r-e-d=Fred

A RAT!
a big rat!

% A RAT .
a 3% on arug.
A rat i3 on the best rug. It ran by
 the side of the red mat.
The rat is not ag big ag the cat,
but it got anut from my bag.
I try to get rid of the rats.
Puss! Puss! Run for the rat.
Run, rat, run; run fast from the cat.

*or for nor fur ecur her were

* Teach by word, and drill on final “r.”
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LESSON 22,
Ty diid g

J- u-g = Jug J-a-m=jam j-u-s-t=just
J I-g = Jlg j-o-b=job  j-u-m-p=jump
j-o-g=jog J-i-m =Jim J-oh-n=Jon

Jim Camp has a jug in
hig hand. Hig dog
rung up to him.

—Yme s The dog rung just ag
T fast ag Jim can run.

The dog Jumps up by Jlm’s side.

Ben Hunt rides on his dog; but it
is a big, bz’g dog. John Bell hag
a dog, but it iy a pug dog.

Fred Gibbs hag acur. A cur is a
kind of dog. Cur-r-r; cur-r-r.

Fred and hig dog have lots of fun.
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LESSON 238.
W w wwww W e

w-i-t=wit ~ w-i-ll=wil = w-i-n-d=wind
w-1-g=wig  Ww-e-ll=wel w-e-n-t=went
w-e-t=wet  w-e-b=web w-ou-ld=wud
w-a-g=wag w-I-l-d=wild wag-on-wagon

John and Will went to set up a tent.

The lads went in a wag-on.

A man in the tent had on a wig.

A wag got the wig and hid it in
John’s wag-on. A wag is a lad
that ig fond of fun.

John’s dog had a bed in the wag-on.

Did not the dog jump at the wag?

The dog did jump at the wag, but
the wag did not mind the dog.

W@% w/ W%v/ A M/ﬂ%
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LESSON 24%.

Th th th th th th //

th-a-t=that th-1-s=this th-e-n=then
th-u-s=thus th-e-m=them w-i-th=with

th th-i-n=thin p-i-th=pith 7L

That and this,
this and that;
Ned 1is thin,
‘ but Tom is fat.
Ji— Tom and Ned went to
get a bag of nuts,
and Mab and Gus went with them.
Did the lads have fun with the nuts?
Ned and Tom bhad lots of fun, but
Gus and Mab got in-to a bog.
Then a man sent for hiy dog, and the
man went with hig dog in-to the
bog for Mab and Gus.
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LESSON 238,

Sh sh sh sh sh sh 4/

sh-i-p=ship sh-o-t=shot  sh-a-d=shad
sh-1-n=shin sh-o-p=shop  sh-a-ll=shal

d-i-sh=dish  f-i-sh=fish = w-i-sh=wish
d-a-sh=dash l-a-sh-lash  g-a-sh=gash
h-a-sh=hash b-u-sh=bush sh-9-ve=shuv
h-u-sh=hush bush-el shov-el

That ship went to
get some fish; it
went five miles o
from the land. - =

My dog Dash went in the shlp The
men got a lot of cod-fish. A shad
ig a fish. Put the shad on a dish.

Ben cut a gash in my cap. I wish
Meg would mend it.
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Rob got a lash on his shin. Hush!
let us mnot tell the lads of it.
Let us push my wagon up to the shed,
and hunt for the shgv-el and put a
bush-el of dry sand in the wagon.

LESSON 28.

K k Lk=¢ ec¢=k k=l % /

k—i—-d=kid 1n-i-l-k=milk k-i-1l=kil
k-c—g=keg s-i-1-k=silk k-i1-t=kit
k—-i-n=kin  s-u-l-k=sulk kitt—en
l-i-ke=lik  p-i-ke=pik = M-i-ke=Mik

Mike can put the kid in the
» shed, and then give the kid
and the kitt-en some milk.

wewwom The kitt-en will lap the milk.
Doeq a kid lap milk as a kitten dgeg ?
A dog laps milk like a cat or a kitten.
Set this keg up on its right end. g=g
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LESSON 27.

E e e & é e e e
bé shé séat  leaf feéar téar
hé téa beéat réad néar léad
wé séa heéat léan heéar beéad
mé kéy méat heap deéar mean

Is Ben in the hut? Heé ig in the
hut. Meg is in the hut ag well. She
went in for her déar litile puss. But
shé is cross, and I féar shé will hurt
the kitten.

Meg, give mé the puss; bé not cross;
wé should not bé cross. Heéar meé
read : :

“Weé must not béat the cat or the
dog; weé should bé kind to the pets.”

Ben will not beat his pup; hé will
bé kind to him and give him meéat.
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LESSON 28.

A a A a4 & a a a
ate late cane safe babe
ale tale case take  gate
ape lane  cake lake  rake
cape pale same  hédte  game
tame fade made lame bake
came Jane Kate mate name

R & Kate -hag the babe
TS5 2% in awag-on. Shé will

—,«4 take it to ride by the
b lake. -The babe ig safe
Jane met Kate at the gate. Shé gave
the babe a cake and a bun. The babe
ate the bun, but did not éat the cake.

The name of the babe iy Sa-di.

Sa-di is fond of Kate and Jane.
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LESSON 29.

(@]
o
=
Il
(@]
o
o
Q

0O o )
s0O g0 no wo Jo toe hoe foe
bone ddoz rope woke tore
hole rdge hope home sore
pole nose rdode more wore
bolt colt old told cold

post so0ld hold most torn
go6ld worn boat rol coat

T can smell that roge though @&
I have acold. If I did not €} )
have a nose, I could not. 'W& \

I have asore toe; I cut it on the
hoe. Oh! it hurts mé so. |

Tom’s coat ig old; hé wore it till he
tore it. Heé has worn it un-til it ig full
of holes and can-not bé mend-ed.

Let us g0 home. Hold on to my hand.
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LESSON 80.
Y y y=i i=y y=i y 7

lad-y laz-y ver-y Tob-y Sali-y
bab-y pon-y ug-ly Ton-y Jerr-y
carr-y ferr-y merr-y Harr-y shaggo-y

Toby hag a pony; hig name i Don.
Heé can trot fast. He ig a shagoy pony,
and Toby says hé is ug-ly; but he ig
kind and lets us ride him to the ferry.

- Harry and Jerry can carry some milk
to the kid and kitten in the shed.

ves=yes yet=yet yam=yam year=yer
Will Tony have ayam ? Yes. Ig this

po-ta-t0 a yam? Yes; that i3 its name.
Sally ig lazy; shé will not hold the

baby. The baby is not yet a yéar old.
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LESSON 81.
I 1 i1 1=y § § c/

pie lie by try dry fly
die tle my fry sky ecry

ride line fine b1ite find
side nine pile wide rind
hide vine dime shine bind .
mile time mine li-on mind

That ig the big r/_*—"'h\ﬁ.

red li-on; héar (/: |
him roar. Let us {M ,; X107
g0 and hide from /‘ Ik
the li-on, s0 that f(‘ Z
hé will not bite us.
He will not bite \ |
us, for hé can-not
get néar to us, though hé can roar.
I had nine ping in my hand, but I have
lost five. I must try to find them.

|

) 2N
et ==t
W/ ===

A7

\i‘m \*\; \\
X
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LESSON 82.
Oo o0 00 00 00 00 ve

b oo t=boot  cool=cool poor=poor
Im 00 N=MOON §00N=800 C 00 P=COOP
room=room food=food ro00t=root
t 0o th=tooth ! b all oo n=bal-oon

b r oo m=broom I 2 CC 00 N=rac-oon

The dog’s food ig in the coop.

The baby’s milk will soon bé cool.

That poor man hag an o6ld broom. Heé
will cléan the path for us for a dime.

A ball-oon! a ball-oon! It gdes up,
up, up; it can go very high; up in the
sky. By-and-by it will egme back.

Harr-y Hunt hag a pet racc-oon. A
racc-oon ig the size of a cur dog. Men
hunt the racc-oon by the light of the
moon with dogs and guns.
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PRONOUNCOCING PRIMER. 43

LESSON 88.

U @ i 1

a e 1

u u u

(o]

i 00

(@]}

‘ise dae  pire care cite mile
tige fime mite cibe tube du-ty
I want to ige that nice gold pen.

My son, you shouid not fime and fret

80: you have ndo fise for a pen yet.
- Let us go and try to cire the old mile.

ew=1 ew=1 ew=1

n ew=ni few=fu pew=pli vView
hew=hti mew=mi dew=da stew

My hat ig new. I have a few nuts.
The dew ig on the grass; wé must not

run in the dew or wé shall get wet.
To hew ig to cut. Jo can hew a log.
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LESSON 84%.

e ee=¢ ee=¢@ ee=¢ ee

bee=bé = feet=fet feed feel
see=s6 heel=hel beer beef
fee=fe seen=sén peep seed
Lee=1é keep=kéep deep weep
tree weed=wéd seem geese
free been=bin need teeth

I see abee; it is on the apple tree.
Can it see mé ? Will it bite ?
The bee can see you, but it
will not heed yoqu if you keep
! still. It will soon fl§ off.
Ann Lee hag been to feed the geese.
Shé says the red hen has a nest in the
weeds. The nest hag seven eggs in it.
Weé will take a peep at 1t by-and-by,
and try to find some goose eggs.
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LESSON 88.

Ch ch ch c¢h ch ch v/

ch-a-p= éhap ch-a-t=chat chip
ch-o-p=chop ch-i-n = chin chum
s-u-ch=such  m-u-ch=much rich

That chap can chop well
&3 The chips fly ag hé chops.
77y A chip hit mé on the chin.

o That lad is my chum.
%g,, .+ His name is Chan.
<\l Wé chat ag wé go to
school to-geth er.
LS S Chan is such a kind
lad. He has much to dg, for hig moth-er
is not rich, and ho hag to work as well as
g0 to school Chan says it is not mgn-ey
that ig the best rich-es, but Wls-dom and
love. His moth-er told him that.
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LESSON 886.
ay &y=a ay=a ay=a w%

S ay=s lay=Ia way=wa stay

day=da ray=ra away=awa clay

pay=pa hay=ha  play=pla dray
may=ma gay=gi  Tray=Tra gray

May wé stay at home to-day and play?
Yes, wé may, for this ig Sat-ur-day.
Then let us get alot of clay and make
mud pieg and bake them in a fire.
No, let us get dog Tray, and a-way
we will g6 to help the men rake hay.
Yes, wé will; that ig re-al fun, and wé
can ride home on top of the wag-on.
May Tray ride on the wag-on too?
I dg not know, but hé will ask to ride;
just see hig eyes shine ag hé héarg meé
say hé may go with us to the hay-fiéld.
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LESSON 87.

al ai=a  ai=3a ai=4  we

ail=al aid=ad sail fail
t all=tal laid=lad  pail jail
bait=bat rail=ral paid vain
pain=pan rain=ran nail maid
gain=gan hail=hal mall main

May wé take a sail on the bay? Np,
for T fear it will rain very soon. Ygu
may take a pail and go to the end of the
lane and get sgme bait for us to fish
with. Fish bite best on a rainy d‘ty

This fish i a shad. It )
has fing and is very bo-ny. %
Shad live néar the big, wide séa.

Dg you kndow if the mail hag cgme in
to-day ? NoO, but I will hail the post-
man and ask him if it hag come.

Try to hit that nail on its head.
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LESSON 88.

ng g ng g g %f

bang=bang ring=ring sing=sing

hang=hang rang-rang sang=sang
WIing=wing rung=rung §ong=song
gong=gong long=long  thing=thing

w»  Ding-dong; ding-dong.” Is
\ that a gong? NO, it iy a bell;

€ it rings for us to gd in-to school
It hangs very high up, and it hag to be
pulled by a long and strong rope.

Sing mé a song, but not a long _one.
“Ding-dong bell; the cat’s in the well.
Who put her in? Little Johnny Finn.”

Did you learn that tine from Ma-bel ?

Yes, I heard her sing it last night.

Tell mé the rest of the song.
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LESSON 89.

~

h=ng h=ng N=ng
ifik=iik  bafik=baiik thifik=fhifk
wik=witk hank=hank thank=thank
s1ik=sifik tafik=tank chunk=chunk

Ma-mie, can ygu wiiik ygur right eye?

Yes, T thifik T can. Oh, but that is
your left eye; try to wiik the right. I
can wiilk both eyes; one at a time.

I thifik it will soon bé dinn-er time,
Willie; pleage ring the bell for the man
at the tafik to come and get ready, and
then hold this haik of thread for mé to
wind. I have made a cherry pie for ygqu.

Oh, thaik ygu, Ma-mie; af-ter dinn-er
T will fill ygur ifik-stand ; it ig néar-ly dry.
I will wash it cléan at the siiik.
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LESSON 40.
Oi ofi oi=0y oy=0i &/ 7

oil=0il boil=boil toy joy join
toil=toil coin=coin boy Roy joint

See this boy. His name is Roy.
He seemsg full of joy. Hé hag a
coin. Itisg a dime. Will Roy buy
g toys with hig dime? I thifik hé
v« will buy cikes or can-dy.

ST Roy makes a great noise. Most
boys like to make much noise. Roy has
a fine voice.

LESSON 41,
Ou ou OU=0W OW=0U zzz oz

out loud cow now fowl flour
pout found row how plow house
our round bow sow town mouse
sour sound vow owl down Brown
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Jeff Brown iy go-ing out of the house
for a can of oil and a bag of flour. Hé
must not pout, nor should hé shout very
loud in the street, or stop to play.

Jeff stops; hé seeg some-thing on the
ground ; it iy round and red; it is a cent.
How glad hé is; now hé can buy an apple
to give to hig httle sis-ter Dot.

List-en to Dot’s cat. Does it say, “Mew,
mew”? I thiik it says, “Mi- -ow, mi-ow.”

low bow slow snow crow bowl
sow show blow grow throw blown
See the snow, and hear the
wind blow, and list-en to the [
cock crow as the hens go up
the tree to roost.
Go slow-ly and speéak in a low tone till
you get out-side of the school-house.
Now, boys and girls, ypu may shout.
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LESSON 42,
oo=1u 00 =1 00 =1

f oo t=fut r 0o k=ruk h oo d=hud
1 oo k=Iuk n oo k=nuk  sh oo k=shuk
t 0o k=tuk b oo k=buk b r oo k=bruk
¢ 00 k=cuk hook=huk crook=cruk
good=gud wood=wud crook-ed

See my new book. It ig a good book.
I let Bet-sy the cook look at it.

‘Chan hag hurt his foot on a
crook-ed stick; s0 let us go
and sit in this shady nook by
the brook, and look at the
rooks ag they fly to the
church steeple and a-light up-on it.

Yes-ter-day Roll-in Ray took a crook
and shook i1t at the rooks, and the rooks
flew off cry-ing, “ kee-ee, kee-ee.”



donaldpotter1


donaldpotter1


donaldpotter1



PRONOUNCING PRIMER. 53

LESSON 43.

sick lock tick pick Jack tick-et

kick luck rock tack Dick rack-et
back peck sack duck stick pock-et
pack mneck sock wick knock buck-et

Don-ald and
Jack went to ;_ )
theshow. They [
had twg tick- |
ets and took [ PI{;H <
séats in front s, WA
to see a tame mon—key pl&y Wlth stloks
and dance a jig on a tight rope.

The moi-keys in this tree ére wild.
The 0ld mon-key has found a knife that
some man left in the wood. Hé will bé
apt to hurt him-self with it, for a moi-
key dges not kndow how to tige a knife.
Mon-keys can swing by the tail

i

Fas
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LESSON 4%,
a ah=4a A a

lark hark dark
park bark yard
part hird mérk-et
cart harm fath-er

¥ Is that a cart? N,
2 B9 (\_A it is a wag-on. My fath-
er 1g go mg to miirk-et. Fath-er, may
I go with ygu?—Yes, Chir-loy, get ready.
—Oh, thank you, fath-er.

Now wé are home a-gain, and. it iy néar-
ly diark. The stéirg dre com-ing out in the
sky. They éare far, far a-way from us.
Weé dg not see the stirg in the day-time.

Hirk! I héar a lirk. Ah, T see it now.
The dog In the yird birks at it.

#* Sound ““r” after ‘‘§” ; tongue dmwn‘ back and pointed upward.
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LESSON 48.
4 =4 sounded short,
ask last path ant Ida
task cast pass aunt Ela
fast vast «class cant Anna
past mast grass idéea KEmma

Mamméi, may Ella and I run down the
gir-den path to meet aunt Ida? We will
not go on the grass. I see aunt com-ing
past the last elm tree. Yes, g6, Emma,
and help carry her bas-ket; it seemsg
heavy, and aunty must bé tired.

I see Ann Ray; shé is a-fraid to come
in-to the yird. Sheé héarg the dog bérk.
Run fast, and ask her to come past the
dog. Heé will not bite; hé ig chained.

It ig a re-al task to make Trip stop hig
noige ; hé likes to biark s6 much.
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LESSON 486.
au aw au=aw aw=au au aw

haul=haul daub  Saul taugh t
maul=maul Maud fault caught

saw=saw law=law jaw=jaw caw
paw=paw raw=raw haw=haw daw

e, Here is a saw; now wé boys can
TSy, saw sticks in twg with it.
= RSaul went with the wag-on
to haul sgme wood. Hé found a nest full
of duck’s eggs and a haw tree. Heé gave
three eggs and a lot of haws to Maud.
Maud had a boil on her jaw. It gave
her much pain; but shé ig free from
pain now. Saul wag sorry for Maud.
A haw 1g Iike a very little red apple.

%%Mﬂ e rrve A wfsfote.
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LESSON 47.
A a a=au=aw au=aw=a

a-ll=al b-a-1t = bal t-a-11 = tal
f-a-11=fal h-a-11 =hal c-a-1l = cal
w-a-1l=wal s-a--t =salt  h-a-1-t=halt
m-a-1-t =malt s-m-a-ll=smal c-a-lled

The salt hag been all tik-en a-way.
Have you seen my ball a-bout the hall?

Boys, fall in-to line. Let us all step
in time. Right, left; right, left. That ig
not bad. Now try it over. Right, left;
right, left. Now it is time to call a halt.

T want a small sprig of li-lac from that
bush; May is tall, and shé can get it for
mé. It ig too high for mé to réach, but
May can réach to the top of the wall
Will ygu get it for mé, May? Pléase
dg. Thaik ygu. That ig a nice sprig.
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LESSON 48. '
6 = a, but sounded somewhat shorter.
O-r=0r  g-0-ne=gon c-0-s-t=cOst
f-o-r=for m-6-th=mo6th  f-6-r-k=fork
n-6-r=nor  s-0-f-t = sOft h-6-r-n=horn

16st boéorn horse short ought
moérn north froth frost fought
form broth cléoth stéorm brought

Last New Yéar’s morn I heard a horn.

Did ygu? Yes, not on-ly one, but I
heard twg oOr three horng. It was a
storm-y day. There wag frost on the
trees and on the win-dow panes.

The first day of Jan-t-a-ry ig short;
it iy then that the new yéar comesg in.

Ned lost John’s ball, and hé can-not
find it. Heé 16st it on the nérth side of
the barn. Wé went to look for it, and
some mud flew on my coat sleeve.
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LESSON 49.

A a4 A4 4 4 A a
fare ~ bare snAre teir fair
rare dare chair wear hair
care pare Clare there=thar

See, my feet ire bare. I like to go
bire-foot in the summ-er; dg not you,
coug-in Anng ?

Oh, Eddy, I am too dld to go bare-foot.
Take care lest you stub yoqur toe.

Clare has a pair of new boots. Her
fath-er had them made for her in town.
Shé 'hag a rock-ing chair, too, that her
moth-er gave her the day shé was four
yéars old. I was there at the time.

Well, Anna, I am glad Clare has new
boots to wear and a rock-ing chair. My
papid and mamméi give mé sO many nice
things, and Clare ought to have sgme too.
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LESSON BO.

X x x=ks X x=ks T =z

S1X=S1X box=box tax Rex=Rex
fox=fox wax=wax vex o0X ox-en

An ox ig very strong.
Ox-en pull heavy loads,
and s0 dre of Gise to men.
s=oassh. My cous-in Rex can
drlve 0X-en, and haul wood and hay.

A fox can run fast-er
than an ox. Fox-eg ire g
of nd use; they ére not
bigg-er than a dog, and
catch ducks and geese.

Chérles, dg not vex Lé-na. It ig not
right to vex a little child and make it
cry. (ive Lé-na the six nuts, and put
them in her box. Then shé will not ery.
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LESSON 81.

Wh wh wh wh wh W/

why whiz while wheel whale
whip what white whack whine
when whim which where=whar

“Smack went the whip,
round went the Wheels
As wé set off for town.
A wheel came off, the whip wag 10st,
The pony tum-bled down.”

Pray stop and tell mé where you 1ost
the whip. Wag it by a house; and on
which side of the lane?

Why, I don’t know; for I got a whack
on the head, and l0st my sens-es for
a-while, and when I came to, I did not
thifik of the whip. The Whlte pony cut
his knees bad-ly, for which I am sorry;
but it i3 no Gse to whine over mis-haps.
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LESSON 82.

Final ce=s. Used after a long vowel.
f-a-ce=fas  r-I-ce=ris d-1-ce =dis
n-I-ce=nis  l-4-ce=1as  m-i-ce=mis

p-a-cc=pas  r-a-ce=ras Im-a-ce=mas
price=pris piéce=pés brace=bras
place=plas niéce=nés Grace=Gras

Wash yogur face cléan, and then wé will
have a race to the school-house.

Let us find a good plage to study and
dg some sumg. How much will a brage
of ducks cost, at ten cents for one duck ?

What ig a brage? A brace méans twg.
Then the price will bé twen-ty cents.

Grace, tell the price of a piéce of lace
at six cents a yird. How can I tell, un-
less you say how many yirds there ire P
There are five yards. What ig the cost?
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LESSON 88.
Dotted g g=j &=j
age a) rage=ra) cage= caj large
sage=s3] page=paj htuge=hi) birge
badge=baj ledge=lej lodge
hedge=hej judge=juy  dodge
wedge=we] Madge=Maj Hodge
Madge ig nine yeéars old.- Shé hag a
bird-cage. Hodge found a young bird in
the hedge and brought it to Madge.
Last night they went on the stage at
a meet-ing and spoke sgme vers-es, and
the judge gave éach of them a badge made
of ribb-on and a lirge book of po-ems.
Madge read sev-en pag-es in her book
while Hodge was mak-ing a wood-en wedge
to hold the bird-cage up straight.

Nore.—*‘ ge” is mostly used for ‘“j” after a long vowel; ** dge,” after a short
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LESSON 84%.

ft nt nd rt rn rl st

lift lend turn 1d6st shirt
s1ft land barn rust church
g1ft rind burn dust churn
sent wind furl west chest
bent pidrt hurl dent theft
rent hurt girl curl chéart

This ring was a gift from Leé-on. 1
mend-ed the rent in hig gloves for him.
A burn ig apt to hurt; sdo don’t play
with fire. Many child-ren have died from
ver-y bad burng. Keep away from fire.
I have made a dent in the blade of my
knife. I want it now to peel the rind
from this lem-on. When I have dgne I
must wipe it dry, or it will soon bé rusty.

f/ﬂ %ﬂ/ /L/ﬂ% M/ Sete.
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LESSON 88,

t d I I k lp Im

belt felt melt kilt hilt
held weld bold cold sold
bulb self s1lk milk sulk

pulp gulp help bolt shelf
helm film mild child scalp

I have had a long walk to-day. Sam
Da-vis found a child that had lost its
way. It could not tell where it lived ;
Sam brought it to his fith- er’s house and
gave it a cup of milk and a bis-cuit.

Then we felt that wé must try to get
the child home; s6 I went with Sam to
look for its moth-er.

It wag Mrs. (misis) Smith’s little girl,
named Vé-ra. Mrs. Smith was very glad
to have Vé-ra back safe and sound. Sheé
gave éach of us a bunch of rog-eg.
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LESSON 886.

pl bl fl sl cl gl

plat slip clap bleed plate
plan sled clog plant slide
bled slim clam plank glide
flat slam clash flank glass
flap glad clock «click fling

See the flag flap in the wind.
8 I am glad to clap my hands at
Y it and shout, “ hur-ri!”

The boys dre go-ing to miirch to-day.
Da-vid Ross is to carry the flag, while T
béat my drum, and To-ny Hall blows on
. hig tin horn. It ig good fun to mérch and
keep step to the mi-sic.

Bet-sy, while T am at play, you can
take my sled and have a ride on it; but
take care ygu dg not slip off.
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LESSON 87.

br e dr fr gr pr ftr

bran free tr ee br u sh
brag from frim proud
crag frog trust green
drip grip trade crush

Thése men go out A
in the séa to cafch £ .
fish tosell in the mark-
et. They catch them
in a net and bring A
them to the land. T fhifk they W1H brmg
the net to the béach un-der the crag.

Dg you see the crag? It ig a high,
steep rock. The men’s boat is on the
béach, néar the foot of the crag.

The fish &re alive; they try to spring
from the net. It is hird work to drag
a net full of fish to the shore.
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LESSON 88.
mp mp mps mps

lump limp ecrimp jumps crimps
damp jump plump camps cramps
pump camp clamp bumps tramps

If you bump ygur head or stump ygur toe,
dg not cry. When Si-mon Hicks feels in
the dumps, hé hops and jumps and whacks
a-way at the stumps in the woods-lot.

Job fell ov-er a stump and went plump
in-to the swamp. Then hé had to jump
live-ly to get out. When hé got home hig
sis-ter gave him an apple dump-ling.

Ann Dix crimps her héiir by an oil
lamp. Hair dgeg not curl well on a damp
day ; the crimps come out very soon.

I slept in a damp bed; that give mé a
cold, and I had cramps next day. Then
I had to take sgme hot gin-ger tea.
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LESSON 89.

st sk SsC SW str shr thr

stem stone swift strict shrub
skin scire swept strive shriek
skip scald sweet strong shrill
skim 'scalp sweat strand thread
skull scold swung stroke thrive
swim sweep switch street fthrift

. Ben Ward wants to find a strong string
to put round a pér-cel of books. Heé
stiarts to school this moérn-ing, and says
hé will strive to stand at the head of hig
class. If hé had a strong strap with a
buck-le to put round his books, hé could
skip a-long with-out feéar that hig books
would fall a-pirt as he went.

Now I am go-ing to swing on the lawn.
I like to go swift-ly through the 4ir, and
feel the rush of the wind on my cheeks.
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LESSON 80,

sm  sn sp spl  spr scr

smut spin split scrap snatch
small spot sprig scrape script
Smith spur splice scrub scréam
smash spell spring smell -screech
snap spout sprout smile scratch
snag spend spread snire splurge

Tom Green can split a cdrd of wood.
Do-ra Brown scrubg the floor with sand.
Do not scratch the slate with a pin.
Scrape your feet when you come in-doors.
When spring comes, the seeds sprout.
Then the léaves un-fold to the sun-shine.
Laugh(f), if ygu pléase, but dg not scréam.
No-tice that script lett-ers all slant.
Do not snap the whip at the dog; it will
make him snirl and growl at ygu.
Co-ra Wil-son slipped(t) in the slush.
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LESSON 61.

cuibe
q uail=quail queer=queer quiz
q ue ll=quel qu ack=quak quit
quill=quil quick=quik qulte
s q uéal=squel 8 q uare=squar
squln t=squint s q u éa k=squek
squash=squash  squeeze=squeez

A ciibe is square on all its sides. Can
you count the sides of the cibe? This
room ig not quite square. That kite ig not
at all square. What shape is a quail ?  Is
it more of a round or squire shape ? It
i3 round, but not round like a ball.
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LESSON 62,
ing ing ingy ingy
try-ing  héat-ing  ring-ing feast-ing
ask-ing  hold-ing find-ing  bring-ing
fish-ing  wish-ing bang-ing stand-ing
play-ing romp-ing wiiik-ing thifk-ing
sing-ing  pump-ing hush-ing land-ings
mend-ing grow-ing push-ing meet-ings

Anna, what dre ygu dg-ing just now ?
I am do-mg twg or three things. T
am stand-ing on a stool and dust-ing the
bric-a-brac on the man-tel; and T was
sing-ing when you be-gan talk-ing to me.
When I have dgne dust-ing T am go-ing
to be-gin mend-ing my dress. I wag dane-
ing and romp-ing with Ida yes-ter-day
and caught the sleeve of it on a nail.
But I am thifk-ing you should bé off
to school. Write an ex-ciise? NO, sir.
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LESSON 68.

er=ur er=ur er=ur
ev-er  lett-er past-er shelt-er
ov-er  fast-er post-er néith-er

nev-er  bett-er  brgth-er  blund-er
clov-er  help-er weath-er wheth-er
éith-er mast-er helt-er-skelt-er

Our cows feed oh the sweet clov-er.

It was a bad blund-er to paste the pict-
are on the pap-er wrong side up.

Néith-er my fith-er nor moth-er nor
broth-er nor sist-er tses td-bacc-o.

I nev-er can tell wheth-er my ufi-cle
meéans what hé says. He i such a jok-er.

When you mail a lett-er dg not fail
to put a twg cent stamp on it.

The word “helt-er-skelt-er ” méans the
same ag “ care-less.”” Things had bett-er
not bé done in a helt-er-skelt-er mann-er.



4 THE STEP-BY-STEP

LESSON 64%.

zh zh zh zh zh zh

rQuge =roozh meas-lire=mezh-ar
az-ure =azh-ur treas-ure =trezh-ir
vis-lon = vizh-on pleas-tire = plezh-iir

Rouge(zh) i a kind of fine, red paint.

The sense of sight is called vis-lon(zh).

That box has been a great treas-iire(zh).

‘I have much pleas-iire(zh) in know-ing
that it hag been so6 ase-ful to you.

My fan is of an az-ure(zh) hie. What
do you meéan by “az-ure”? The word
“az-ire” méang blie—the cgl-or of the sky.

What is wax made of? Wax iy made
by the little bees. The house in which
the bees live ig called a hive. They make
the comb of wax, and fast-en it to the
sides of the hive, and in the comb they
put the sweet hgney from the flow-ers.
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LESSON 68.

The Buysy Bee.

How well the little busy bee
Im-prgves the shin-ing hours,

And gath-ers honey every day
From all the 0-pen-ing flowers.

How skill-fully shé buildg her cell;
How néat shé spreads the wax,
And la-bors hird to store it well
With the sweet food shé makes.

In works of la-bor or of skill,
I would bé buysy too;

Rige ere the sun has climbed the hill,
And work till fall-ing dew.

In books, or work, or health-ful play,
Let my first yéars bé past;

That I may reck-on every day
More happy than the last.
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The Sun.

The great round sun which wé see rige
in the éast ev-ery morn-ing is what gives
light and heat. If there were no sun wé
could not live. NoO grass would grow,
nor any-thing else. Ev-ery thing would
freeze; and then it would bé so dirk, that,
if wé could live, wé could not see at all.

The sun riges in the éast and sets in
the west. Point to the éast and the west.

Days of the Week.
Sun-day, Mon-day, Tueg-day, Wednes-
day, Thurs-day, Fri-day, Sat-ur-day.

Months in the Yeéar.

Jan-t-ary May Sep-tem-ber
Feb-ra-ary Jine Oc-to-ber
Miirch Ju-ly No-vem-ber

A-pril Au-gust Dé-cem-ber
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The Five Sens-es.

Wé can see things with our ejes. We
can héar noig-es with our éars. Wé can
smell 0-dors with our nog-es, and taste
food with our tongues. We can touch,
feel, and handle things with our hands.
See-ing, héar-ing, smell-ing, tast-ing, feel-
ing, dre called the five sens-eg.

Handg and Feet.

Wé have five tdeg on eéach foot, and
four fifi-gers and a thumb on each hand.
The horse hag four feet, and so6 hag the
dog and the cat and the mouse. Birds
have but twg feet. Snakes and wormsg
have néith-er hands nor feet. Fish-es,
al-s0, have néith-er hands nor feet, but
they have fing and a tail, and with thége
they are a-ble to swim very fast.
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Hens and Chicks.

Ann hag sgme heng and chick-ens.
They live in a yidrd. Ann comes there
to feed them. Sheé likes them all, but shé
likes the little chicks best. They dre so
sOft, and s0 fond of the old hen.

The hen that has no chicks lays eggs
for Ann,—nice, new, white eggs. Some
day this hen will have chicks too. Ann
will put some straw in a box. Shé will
give the hen sgme nice eggs.

The hen will sit on the eggs and keep
them warm for three weeks. Then there
will bé chicks in the shells.

They will peck at the shell, and ery,
“Peep, peep.” The hen will break the
shell, and the so6ft chicks will egme out.
The hen will bé glad. Ann will bé glad
too. The hen will cluck, and Ann wil
laugh(f) to see the chicks run to her.
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The Hop Song.
Let us sing a song. But first we will
sing the scale to the eight long vow-els.
Count four béats to éach vow-el. . Sing:
&,—a,—ar,—i,— ur,—a,—0,—00.
Now for the song. All ready ? Be-gin.
Hop, hop, hop,
G0 and nev-er stop.
Where ’tig smooth or where ’tig sto- -ny,
Trudge a,-long, my little po-ny,
G0 and nev-er stop;
Hop, hop, hop, hop, hop.

Hey, hey, hey,
GO a-long, I say.
Some-timesg troti-ing, some-timeg pac-ing,
Some-timeg walk-ing, some-times rac-ing,
Go a-long, T say;
Hey, hey, hey, hey, hey.

* The r is added to secure the exact vowel tone ; 7 is not to be sounded



donaldpotter1


donaldpotter1


donaldpotter1



80 THE STEP-BY-STEP

ALPHABET OF LETTERS.

To be named, and repeated in order.

re— - Cond o

—H o O HH O QW -

o 0 a0 T
O "oz R
BN <M g dgs®
g N9 K g 4 & &+ @

"'ﬁpQ*do;:B

i

I II III IV V VI VII VIII IX X

1 2 8 4 5 6 7 8 9 10
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ijwww7w/%
hHoadinase

/%/ \ j/z
SHHANQ QYN

A RNE
NHO V% HY ¥

:

<7/
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LESSON 68.

In monosyllables and syllables generally, “u” followed
by “r” final, or “r” succeeded by a consonant, is lengthened
in sound. The hair line on “r” denotes the lengthening.

fur bur turn curd surf lurch
cat burn lurk hurl curl nurse
pur hurt curb turf furze purse
cur-ly  bur-den cur-tain  pur-pgse
tur-tle  tur-key  sur-vive  sur-name
tur-nip pur-ple  fur-ther sur-prise

LESSON 67.

In monosyllables and accented as well as unaccented
syllables, “e,” “1” and “y,” when succeeded by “r” fol-

lowed by a consonant, sound much like “u” lengthened in

tone. The hair line on “r” denotes this obscure sound

combined with “r.”

her bird firm serve  thirst
were dirt birth  clerk  thirsty
jerk  stir  mirth learn  thir-ty
verb girl third myrrh thir-teen
per-mit  ser-pent  ker-nel  ser-mon
per-son  mnerv-ous  firm-ly  myr-tle
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LESSON 68.

“e” generally takes a sound nearly like “i” in the first
syllable of a word, when the second syllable is accented.

de-ny be-gin re-pent se-date

de-lay be-1ow =~ re-port se-veére
de-sire  be-hind  re-diige.  se-réne
de-tain  be-long  re-tain se-cilire

de-prive  be-tray  re-spect se-céde

“gh” sounding as “f.”

laugh(f)=1af  tough(f) =tuf tréugh(f)
cough(f)=cof rough(f)=ruf e-nough(f)

After the sounds of “k, s, f, p, ch, shy” and “th,” all
breath consonants, “d” sounds “t.” Crossing “d” indi-
cates that it has the “t” sound.

dipped(t) =dipt locked(t) =lokt kissed(t)
laughed(ft) = 1aft coughed(ft) = coft
wished  biarked  jumped baiiked

missed  clapped  cuffed mashed
boun¢ed crushed  hitched roughed(f)
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LESSON 69.

”

“o” gounding as “u.”

sQme = sum done =dun come = cum
ton = tun dove =duv love=luv
work worm word worth
worst wWorse world glove
shove cov-er hgv-er lgv-er
a-bove lgve-ly oth-er Worthy
moth-er an-gth-er broth-er lgv-ing
“ee” or “el,” followed by “r” sounds “4”7; “ei” or
“ey,” not followed by “r,” sounds “a.”
ere=4ar they reign eighth
there prey deign elghty
their vein eight W@lght
where rein seine weighty
there-fore there-in there-at
where-fore where-on wher-ever
neigh-bor heir-ess freight
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LESSON 70.

After “r” and “ch,” @, ue, and ew sound more like
0o than . ’

rile trith  rte “crew  strew
ride truce  trie drew  threw
Rath  frat brew  grew  screw

“o” representing the sound of “o00.”

dg lose whose ca-nge lgs-ing
whg mgve prgve proved mQv-ing
shge whom un-dg lgs-er  prov-ing

“ph” always sounds as “f.”

Phil-ip=Fil-ip al-pha-bet tel-e-graph
phys-ic=fiz-ic  tel-e-phone pho-to-graph

“1” used for “&.”

po-lice(é) ben-zine(e) fa-tigue(e)
ma-rine(é) mag-a-zine(é)  pique(é)
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LESSON 71.

In any syllable after the first, “ti, si, zi, c¢i,” and “ce,”
followed by a vowel and “n, 1, 1,” or “ ous,” have the sound
of “sh;” sometimes of “zh)” as

ac-tion = ac-shun ver-sion = ver-shun spa-cious = spd-shus
pé-tient = pa-shent bra-sier = bra-zher spe-cial = spe-shal
par-tial = pér-shal gra-zier = gra-zher 0-cean = d-shun

“S8”is the equivalent of “sh” in “sion” or “sure” when
either syllable is preceded by a consonant; as, in “ man-sion,
.cen-sure.” “S” is the equivalent of “zh” when “sion”
or “sure” is preceded by a vowel; as, in “vi-sion, co-he-sion,
mea-sure, ex-po-sure.”

” 1 ”

“x"=¢%“gz” is shown by a small “z”

under “x.”

ex-act ex-ert ex-ult ex-am-ine .

Words very 1rregular

sew(d) ~ wom-en(l) sold —1er( j)
quay(e) sug-ar(sh) colo-nel(r)
beau(d) sure(shoo) re-glme(zhe)

rouge(zh)  sure-ty(shoo) afx-ious(sh)
chintz(s)  Xé-ni-a(Z) nox-ious(ksh)
beaux(0z) Xerx-eg(Z) hall-e-lt-jah(y)
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HINTS ON PHONIC TEACHING,

T0 ASSIST THOSE UNUSED TO SPELLING BY SOUND.

In using the Step-by-Step Primer, the names of letters
are not to be called; but each character is taught as indi-
cating a particular sound, which sound is to be made on
sight of the letter. Any vowel letter, unmarked, denotes
the “second,” or short, sound of the vowel.

The word “vowel ” means vocal, or voice. Vowels are
{”ree, voice sounds, made with the organs of speech more or
ess apart. Consonants are fouch sounds, produéed by some
of the organs of speech—the lips, teeth, tongue, palate, and
throat—being in contact or very near together. Some con-
sonants are produced by expulsion of the voice or tone dur-
ing or immediately after the touch, as V, D; and some by
the expulsion of the breath without tone, as F, T.

Lzrsson 1. e, a, t. ¢ as k.—Close the throat and expel
the breath. Let the pupil place the forefinger over the
uppermost cartilage of the windpipe, and feel the vibration
as the sound of ¢ 1s made. Repeat the sound many times.

a as in “at.”—Mouth very wide open; sound cut short.
Repeat a, and every new sound when it first occurs, many
times, as shown at the head of each lesson.

t.—Bring tip of the tongue to hard palate, behind the
teeth. Alternate the sounds of a and t, and show the
different shape of the mouth in making them. Repeat a-t
in quick succession, producing the syllable “at.” Teach
the letters representing the sounds of a and t, on the black-
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board. When “at” is understood, prefix ¢ to “at,” making
“cat.” Then analyze into the elementary sounds, c-a-t.
The sign = is used all through the Step-by-Step Primer
to denote “ equal to” or “the same as,” and refers to sounds
and their representatives.

Put the word “a” before “cat,” giving it a short and
somewhat indefinite sound, and have it said quickly with
“cat.” Prefix “a” to all nouns, as they come in the first
few lessons. Never let “a” be said until the following
word is understood, and can be said immediately after the
“a.” The hyphen denotes the close union. Teach “the ”
without analyzing, as ending with a short indefinite vowel,
joined closely to the following word ; but show position of
the tongue for “ th”—between the teeth.

Instruct the pupil to sound the letters in succession from
left to right. It is just as natural for a child to begin at
the right end of a row of letters as at the left. This is
something to be definitely taught.

Lesson.2. m.—Letter composed of three lines or strokes.
Sound made with the lips closed firmly; woice expelled
through the nose. Pronounce m, then a, then t, distinctlgf
apart at first; then closer, until the word “mat” is said.
Prefix “a” making “ a-mat;” then “the,” then “my,” each
without analyzing, and followed quickly by the next word.
Then teach “and” as a word ; the teacher saying it herself
until the child recognizes it.

Lrsson 3. s.—Teeth close together, and tongue drawn
fully back, but not far; dreath forced between the teeth.

Children who lisp must be specially drilled—made to put
the teeth together, draw the lips apart and keep the tongue
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back while expelling the breath. This drill must often be
continued for weeks. Practise on short sentences contain-
in%)s, ag, “ Sally may sing a song,” “ Send Sam for the saw.”
ivide the sounds in “sat” and “Sam” as in “cat” and
“mat.” Teach the word “on” like “the, my, and,” without
analyzing. Explain the use of the words “a” and “the;”
as, “ Bring me a book "—any book. “Bring me the book”
—some special book. '

Lips closed as for m, but a little breath

- Lesson 4. p.
forced through.

- Lesson 5. m.—LZLetter made of two lines, or strokes.

Sound made by open lips, drawn somewhat back, and tip of
the tongue fixed to hard palate behind teeth; voice thrown
upward through the nose.

Lrsson 6. f.—Under lip placed just touching the upper
teeth, and breath forced between.

Lesson 7. d.—Tongue touching hard palate as for t, but
the wvoice uttered instead of the breath. The word “and”
can now be analyzed.

Call attention to the difference in the shapes of d and p:
d—stem up ; p—stem down. Compare “sap” and “sad.”

Lesson 8. h.—Mouth well opened, without special posi-
tion, and the breath made audible. Prefix the sounds
learned, to syllables beginning with “a.”

Lesson 9. 1ias in “in"—Compare the shapes of i with
a: i is slim—one short stroke with a dot over it. It has a
slender and short sound, corresponding with its looks. The
ton.g.l’,lue is close to the roof of the mouth, almost touching,
8o that there is but a narrow space for the voice to pass
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through. But it is a dfree, not a touch sound; therefore a
vowel. Add s to words already learned ending in t and p.

Lesson 10. e as in “egg.”—Requires more shaping of"
the mouth than a or i. ’Ighe tongue is not so close to the
roof of the mouth as in sounding i, nor is the mouth so
wide oEen as for a. To produce a vowel sound exactly,
say a short word, as “pet,” distinctly; omit the “p,” sound-
ing “et;” then drop “t” leaving the vowel “e” which
should be sounded by itself several times, cutting it short.

Lesson 11. o as in “on.”—Open the mouth wide, as for
a, but draw the tongue fully back and throw the voice up-
ward instead of outward. The word “on” can now be
analyzed. _

Allow no lengthening or drawling on the sounds of 4, &,
1, 8, . Have them pronounced staccato.

Lesson 12. L—Fix the tip of the tongue fast behind the
upper teeth and force the voice over the sides.

Lesson 13. g.—Close the throat as for e, but use the
voice to make the sound instead of the breath. Place the
forefinger upon the upper cartilage of the windpipe to feel
the vibration.

Lesson 14. wu as in “us.”—A simple emission of voice,
sounded in the throat, without any shaping of the mouth ;
u is called the “natural vowel.”

Lesson 15. 1 as in “bite,” and § as in “by.”—These
letters are equivalents in sound; I being used alone or at
the beginning or middle of a word, ang ¥ usually at the
end. The sound is compound ; the mouth being open when
it is begun, as for &, and then the tongue rising to the posi-
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tion for i. Show that the tongue rises while the sound is
being made, but do not attempt analysis of the sound with
young children.

Illustrate the using two forms for the same sound by
mentioning things which are called by the same name, but
have different shapes; as, mats, chairs, desks, stoves. (All
mats or chairs are not of the same shape.) . Though there are
two forms for the 1 sound, neither denotes any other sound.
This illustration can be used in teaching the capital letters.

The word “my” can now be ana]yzeﬁ.

Lzssox 16. b.—Mouth in position for p, but wvoice used
instead of breath. Endeavor to get as much sound as possi-
ble before the lips are unclosed, and very little afterward.

Lesson 17. In the words “as, is, has, his,” the true con-
sonant sound s denoted by the small letter “z” below the
large type s. In the same way the sound of “f” in “of”
is expressed in Lesson 20. This plan is employed in the
Primer to show the true sound, whenever it is practicable.

Lgsson 18. Letters that have no sound at all are printed
in hairline type, and are not heard in analysis or pronuncia-
tion, though they appear in the print and script.

Lesson 19. v.—The woice sound of f; mouth in same
position; upper teeth touching under lip.

u as in “ put.”—Bring the lips very near together, and
draw the corners in slightly. Emit the voice quickly.

Lzesson 20. 0 and u denote the same sound. Have the
word “to” cut very short and said with the following word,
as in teaching “a” and “the.” Do not allow it to be pro-
nounced separately.
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. Lzusso~y 21. r.—Turn up the tip of the tongue till it
nearly touches the roof of the mouth, and force the wvoice
over the tip until it trembles. ‘

It is a common fault of pronunciation to sound r very im-
perfectly, or not at all, when it occurs at or near the end of
words. The vowels u or & preceding r are substituted for,
or made to include it. But r is never correctly pronounced
unless the tip of the tongue is turned slightly up.

Drill daily on final r, and the words “or, nor, for, cur,
curl,” etc. T lengthens the sound of a preceding short
vowel. The fine line in the middle of the letter “r” indi-
cates this lengthening.

Lesson 22. j.—Practice on j till a degp woice sound is
heard. Drill on “judge;”"—j-u-j.

Lrsson 23. w as in “well.”—This is the same sound as
u, but the lips are more compressed. The letter w is used
mostly at the beginning of words and before a vowel.

Lesson 24. th.—Place the tip of the tongue between the
teeth. An emission of breath will give the breath sound
of th in “think.” An emission of tone will give the voice
sound of th in “ that.”

Lesson 25. sh.—Letters that are joined by a line denote
a single sound, and the combination should be called by the
name given in the Alphabet of Sounds, pages 6 and 7, when
speaking the names of letters. This is, say “shee” and not
s h, and speak of the “shee-sound.” Speak of “chee,” not
of e h; of “thee,” not t h.

When h is a modifying character, changing the sound of
s into that of sh, of t into th, of ¢ into ch, a projecting
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hair line nearly (i'oins the h to the pl'eceding letter which it
modifies. h and e are the chief modifying letters.

Lrsson 26. k.—This is another form of e. It is ¢ with
a line or prop at the back. The e-part is made angular,
when the prop is prefixed. Explain the two forms thus to
children, and give the illustration of an object sometimes
having different forms, as was done in Lesson 15.

Lrsson 27. &—The vowel letters which have the dash
over them denote their first or name sounds; but, though
they are easily pronounced, the teacher should see that there
is a different shaping of the mouth for each, and endeavor
. to get a clear and precise articulation of é, 4, 6. Also make
the difference in both sound and length perceptible between
a, a; ée; Li; 6,0; @, u '

Lesson 80. y, i.—The sound of y final, as in “any,” is
identical with that of i. The sound of y, when initial, as
in “yet,” is somewhat compressed on account of the vowel
following ; the tongue lightly touches the roof of the mouth.
When w and y precede a vowel they represent consonant
or touch sounds.

Lrsson 32. 00.—Double-o is the regular phonetic repre-
sentative of the vowel in “cool.” When used in place of u,
as in “good,” 0o has the mark of shortness plr;ced over
it—o0.

Lesson 33. @.—This sound is compounded of i and oo,
uttered very quickly in succession; the oo being accented.
Its usual equivalent is ew.

Lesson 34. ee.—Double-e is the regular equivalent of &
in “me,” and needs no marking. ai and ay may be con-
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sidered regular equivalents of &; therefore the i and y
remain in bold type. The hair line on a shows the union.

LEesson 38. n sounds as ng before k and g. .

Lessox 40. oi and ou are generally used at the begin-
ning, and oy and ow at the end of words. These are regu-
lar representative digraphs; not equivalents.

Lesson 44, #.—Attention will be needed to properly
sound the r after d. i does not include r, which requires
a turning up of the tongue; while pure & is made with the
mouth wide open while the tongue 1s flattened.

Lesson 46. au and aw may be considered the normal
representatives of the vowel in “fault” and “saw,” or as the
equivalents of a. The hair'line on a connects them.

Lessons 45, 48, 49. The shade sounds, represented by a,
0, 4, are given for teachers who desire a full vowel represen-
tation. Others can dispense with them. & as in “bare”
occurs only before r, except when provincial, as in some
southern States.

Lesson 51. wh.—Give wh as a whispered sound; no
tone. It is regarded as the breath sound of w.

Lesson 62. Practise on words ending with “ing,” to pre-
vent or cure the error of saying “meetin,” “go-in,” ete.

Page 82. The lessons which follow are less for children
than for adults. Besides their use in classifying difficult
words, they show that provision is made in Pronouncing
Print for all the vagaries of common spelling; bringing

order out of chaos,
ELIZA B. BURNZ.



Student Progress Chart for
Eliza Burnz’ STEP-BY-STEP PRIMER

Student Teacher School
l.actthe 2.mmyand | 3.son 4.p—sinpl. | 5.n 6. f
7.d 8. h 9.1 10. e I1.0 12.1
13. ¢ 14.u 15. L1,y 16.b 17.z 18. light-lined
letters: silent
19.v 20. of to 21. rorfor |22.] 23.w 24. th
nor
25.sh 26.k 27.¢be ca 28. aate, etc. | 29. 6 gonowo | 30.y=1Ilady
toe hoe foe con. yes
bone
31.1y pie 32. 00 boot | 33.0use 34.ec 35.ch chief | 36.ay
by ride due rich
37. ai 38. n gang 39.i=ng 40. oi oiloy | 41.ououow |42.00-u
ing ong ing joy cow Ow low | foot
43. ck 44. 3 far 45.a=2a 46. au haul 47. a=au=aw | 48. 0 = abut
sounded short aw saw ball sounded shorter
ask last
49. 4 fare 50.x=ks 51. wh why | 52. finalce=s | 53. g=jage | 54. final blends
fair there Six used after long badge ftnt nd rt rn rl st
’ vowels cage
55.1tId Ib If | 56. beg. blends | 57. br-crdr | 58. final 59. beg. blends | 60. bg s msn
shr thr
61.q 62.1ingings | 63.er=ur 64. zh vision | 65. Stories 66.u +r fur
measure etc.
67.¢e,1,,+r | 68.e-neari | 69.aasu 70.ph=f1 | 71.tisizicice
her bird de-ny gh=f | some ton; ei | before €, etc. | ~sh&rulex=z
el ey +r= A irr. words

Record the date the student masters the lesson in the square. Words in ifalics are to be called at sight in the lessons
where they are first presented. Lessons 1 to 62 are Basic. Lessons 63 to 71 contain advanced information, largely for
adults. Prepared by Donald L. Potter, 4/21/10. www.donpotter.net




Note from Internet Publisher: Donald L. Potter
April 21, 2010

I prepared this “Student Progress Chart” to help me keep track of my students’ progress with
Eliza Broadman Burnz’ 1892 THE STEP-BY-STEP PRIMER: Burnz’ Pronouncing Print. Dr.
Eugene Roth sent me a link to Burnz’ Primer in 2009. It shares the same basic viewpoint as Dr.
Edwin Leigh, inventor of light-line (thin-line) type that was highly successful in teaching boys
and girls to read. Dr. Edwin Leigh’s method of teaching reading was the most successful in the
history of reading in America. It is a terrible shame that it was eventually pushed out of the
classroom by very powerful influences bent on preventing American children from reaching their
full intellectual potential.

Burnz’ program is developmentally appropriate for student from kindergarten through adult. It
completely eliminates any need for guessing, whole-word or phonetic. It reduces the time
necessary to get students reading on grade level to a fraction of the time of programs that do not
use a self-pronouncing font that represents unambiguously all of the English speech sounds.
Notice that this modified alphabet does not resort to respelling, it preserves traditional
orthography completely intact.

This method is particularly helpful in teaching children to spell since the actual spelling patterns
of the words are not altered in any way.

I have used the program successfully to cut the time needed to teach first-graders to read. I can
cheerfully testify to its amazing effectiveness.

I have also published Burnz’ Step-by-Step Primer in Traditional Orthography (spelling without
any diacritical marks). This document is the perfect bridge (transition) from self-pronouncing to
our regular unadorned spellings. I can testify that students have absolutely no problem
transitioning from the Burnz’ self-pronouncing print to our regular spelling. Incontestable
evidence for this ease-of-transition is also available from more than two decades of use of Dr.
Edwin Leigh’s self-pronouncing font, the historical predecessor to Burnz. Miss Geraldine
Rodgers has thoroughly researched Leigh’s history in her magnum opus, History of Beginning
Reading: From Teaching by “Sounds” to Teaching by “Meaning.”

The following paragraph from Burnz’ article on “Learning to Spell” explains how writing is
employed with the method to help students learn to spell.

In using a pronouncing primer, the child does not name the letters, but reads by sound;
pronouncing the under letter when the upper letter does not indicate the right sound, and
omitting to sound the letters in skeleton (light-line/thin-line) type. After reading a
lesson, the words are written by the pupil, who draws a line across the silent letters but
does not write the under ones. Words having under or silent letters are written many
times. Afterwards, all the lesson is written in the ordinary way without any marks. The
pupil thus learns to spell with the understanding as well as the memory.

For more information in older reading programs that can help us improve our modern reading
programs, visit the “Education Page” my website: www.donpotter.net

Mrs. Elizabeth Brown has collected information on Leigh’s font. Her website is
www.thephonicspage.org.

Dr. Gene Roth sent me the following theoretically insightful and historically important articles
by Eliza Burnz.



Learning to Spell.

An article in the London Spectator in reference to spelling has been widely copied and
commented on by the press. The writer says: “We believe that spelling is a special faculty; and
that the inability to spell is not due to a lack of brains or to lack of attention, but simply and
solely to the non-possession of the spelling faculty.”

Does such a statement commend itself to the common sense of people in general and of
teachers in particular? Does not such an assertion strike one as pure nonsense? Can we conceive
of a special faculty for comprehending and applying an art so inconsistent with rule and reason
as is English orthography? A simple sentence which is found on almost the first page of many
primers for children, “do go on,” shows wherein lies one of the chief difficulties in spelling.
Three different sounds are given to that one letter “0.” Does the learning to pronounce d-o, doo,
prepare the pupil to spell roo, you, true? Having learned that g-o is sounded go, will the poor
child escape censure if it spells t-o for toe or b-o for bow? Naming the letters, o-n, gives the
pupil the impression that the word should be sounded own; and so the reason-destroying; process
goes on.

At the same time it is true that “seeing assists the speller.” Not, because some persons have a
specially “defective vision for spelling,” as the Spectator thinks, but for the reason that the
perception and memory of form are so much more active in some persons than in others In my
early days, when Webster’s blue-black speller was the main dependence for youngsters, the
children spelled the columns of words down, up, and across, naming aloud the letters of each
word. They learned to spell by the jingle, and many did well at the exercise; but it was found that
their writing, (spelling on paper), did not agree with their vocal spelling. The Word Method of
learning to read was discovered twenty years ago, by J. Russell Webb; it soon became popular,
and spelling was thereafter taught chiefly by writing. The word-picture, in print and script, was
made the basis of learning to write as well as to read. This word method is still the one almost
universally employed in the best schools, in connection with pictures.

But the typewriting machine has shown that the word method also fails to make good spellers.
Why? Because there is no analytic comparison made between the word—the spoken word, and
its written or printed representation. The children are not sufficiently instructed in speech. I mean
that they are not taught the elementary sounds which compose the spoken language, before they
are introduced to letters as the representatives of those sounds. Nor are they afterwards taught the
art of reading by means of fonetic books, the letters of which show a correspondence between
sound and sign. It may be said that this is impracticable. It is with the ordinary primers and
readers, but not with books printed with “Leigh’s Pronouncing Orthography” or the newer
“Pronouncing Print.” In using these books the pupil sees which letters have a meaning and which
are silent. The attention is called to the agreements and disagreements between the spoken word
and the printed. And it is to the habit thus formed, of close attention to particulars, that good
spellers can be made, both in the primary schools and in the higher departments.

Dr. Harris, now commissioner of education at Washington, was for many years superintendent
of the schools of St. Louis. He had Leigh’s pronouncing orthography books used in the primary
schools. In a letter which he wrote as an introduction to “Circular No. 8, 1893,” he says, that by
the use of these books the “children not only learned to read rapidly but they learned to spell the
ordinary spelling much more correctly than other pupils. This was due to the tact that they
noticed the silent letters more carefully. These children learned logical habits of analysis, and
were more intelligent in regard to the meaning of what they read than others.” In this circular,
Dr. Harris gives a specimen of Leigh’s print. The pamphlet is a history of the spelling reform,
and is sent free on application to the bureau of education, Washington, D. C.

Notwithstanding the excellent results achieved with the Leigh print, it has gone out of use in
the New York and even in the St. Louis schools; principally, I think, on account of so many
letters being modified in shape. Its failure to satisfy teachers led to the invention of “Pronouncing
Print” which produces the same results without new or oddly shaped letters.



In using a pronouncing primer, the child does not name the letters, but reads by sound;
pronouncing the under letter when the upper letter does not indicate the right sound, and omitting
to sound the letters in skeleton type. After reading a lesson, the words are written by the pupil,
who draws a line across the silent letters but does not write the under ones. Words having under
or silent letters are written many times. Afterwards, all the lesson is written in the ordinary way
without any marks. The pupil thus learns to spell with the understanding as well as the memory.

Eliza B. Burnz
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